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1%B#C>?@B$C%OO2IJ'<?#"CSJ'CR'!B?>J%B'2JA@I$%&'

The	purpose	of	the	Student	Teaching/Clinical	Practice	experience	(also	known	as	
Student	Teaching	II)	is	to	provide	an	opportunity	for	candidates	to	apply	
educational	theory	in	an	off-campus	classroom	setting.	The	student	teacher	is	
responsible	for	guiding	and	directing	the	learning	of	students	under	the	supervision	
and	direction	of	a	competent,	certified	teacher	(Cooperating	Teacher).	Student	
Teaching	is	a	cooperative	venture	between	Chicago	State	University	and	school	
systems	(public	and	private).		The	venture	includes	a	team	approach	to	the	
development	of	a	new	teacher.		As	a	result	of	the	study	of	educational	theory	and	its	
application	in	the	school	assignment,	the	student	teacher	will	develop	teaching	
techniques	and	philosophical	tenets	appropriate	for	a	democratic	society.	

Student	teaching	is	the	final	component	of	the	pre-clinical	experience.		Candidates	
are	required	to	complete	the	edTPA	videotaping	process	along	with	16	weeks	(or	
program	length	confirmed	by	College	of	Education	for	the	term)	of	seminar,	
observation,	planning,	teaching	and	managing	the	classroom.		Student	teaching	is	
designed	to	provide	the	candidate	with	a	carefully	structured,	closely	supervised	
experience	in	classroom	teaching.	This	culminating	experience	is	considered	the	
most	important	and	memorable	experience	one	has	as	he/she	develops	into	a	
teacher.	The	experience	provides	opportunities	to	observe	experienced	teachers,	
practice	new	and	e.	
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<I$ECSC"I$@AE'<#$%@$"EJS'

/%$TJ#S$BU'.$SS$C%'A%>'=$S$C%'!BABJGJ%BS'

Chicago	State	University	is	a	public,	comprehensive	university	that	provides	
access	to	higher	education	for	students	of	diverse	backgrounds	and	educational	
needs.		The	university	fosters	the	intellectual	development	and	success	of	its	
student	population	through	a	rigorous,	positive,	and	transformative	educational	
experience.		CSU	is	committed	to	teaching,	research,	service	and	community	
development,	including	social	justice,	leadership	and	entrepreneurship.	
	
2IJ'/%$TJ#S$BU'@CGG$BS'BC'BIJ'RCEECV$%&'@C#J'TAE?JSW'

• Intellectual	development	
• Creative	and	innovative	thinking	and	learning	
• Dignity	and	unique	talents	of	all	persons	
• Responsible	choices	and	actions	
•
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,CEEJ&J',C#J'=AE?JS'

The	following	core	values	characterize	daily	operations	in	the	College:	

Commitment	to	Excellence	--	The	competent	candidate	is	committed	to	excellence	
in	teaching	and	assessment.	

Global	Preparedness	--	The	competent	candidate	is	prepared	to	succeed	in	a	global	
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philosophy,	purpose,	goals	and	standards	for	preparing	educators	to	work	in	P-12	
schools.	It	communicates	the	knowledge	bases,	including	theories,	research,	and	
the	wisdom	of	practice.	Five	critical	themes	synthesize	our	conceptual	framework	
to	express	what	we	do	on	a	daily	basis	to	prepare	our	candidates:	(P)	
Professionals,	(A)	Assessment,	(C)	Content	knowledge,	(T)	Technology	and	(S)	
Standards.	The	themes,	represented	by	the	PACTS	acronym,	express	how	our	
teacher	educators	and	other	personnel	prepare	our	candidates	to	support	student	
learning.	We	use	best	practices	as	the	platform	from	which	we:	
	
1. Develop	knowledge,	skills	and	dispositions	

that	characterize	professional	education	
personnel;	

2. Assess	our	candidates'	competencies	and	
prepare	them	to	assess	the	abilities	of	
students;	

3. Develop	content	and	pedagogical	knowledge	
among	our	candidates;	

4. Model	the	use	of	technology	as	tools	that	
prepare	candidates	to	effectively	and	
efficiently	facilitate	learning;	

5. Adhere	to	standards	when	designing	and	
redesigning	programs	to	insure	best	
practices	inside	and	outside	the	classroom.	
Our	P--A--	C	--T	--S	acronym	serves	an	added	

purpose	of	offering	five	alphabetical	indicators	for	the	College's	motto:'YJ'
<#J"A#J'6EE',A%>$>ABJS'2C'!?""C#B'!B?>J%B':JA#%$%&Z'.	Teaching	and	learning	
are	formed	by	standards	to	maximize	the	candidate’s	preparedness	and	to	
maintain	the	effectiveness	of	the	unit.'
'

5P"J@BAB$C%S'RC#',A%>$>ABJ';$S"CS$B$C%S'

When	candidates	enroll	in	the	College	of	Education,	they	are	provided	a	list	of	the	
Dean’s	expectations	for	pedagogical	and	general	dispositions	of	professional	
education	personnel.		At	the	beginning	of	their	study	and	at	different	intervals	
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6Z <J>A&C&$@AE';$S"CS$B$C%S'
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The	teacher	education	program	at	Chicago	State	University	has	established	
specific	guidelines	for	student	teaching	to	ensure	program	integrity	and	to	provide	
a	quality	educational	experience.	To	be	eligible	for	student	teaching,	the	candidate	
must	have:	

______1. been	admitted	into	the	College	of	Education.	
	

______2. passing	scores	on	the	Illinois	Test	of	Academic	Proficiency	(TAP	test,		
previously	known	as	the	Illinois	Test	Basic	Skills)	and	the	Content	Area	Test	
and	submitted	proof	of	passing	the	licensure	test.	
	

______3. completed	all	program	course	work	and	all	university	course	and	
departmental	requirements.	
	

______4. attained	a	minimum	Program	GPA	of	2.5,	which	comprises	all	requisite	
coursework	in	the	program,	all	coursework	in	the	area	of	specialization	or	
concentration	(with	the	exception	of	Art	Education,	which	requires	a	minimum	
GPA	of	3.0);	and	all	coursework	in	professional	education	(with	the	exception	
of	Elementary	Education	and	Early	Childhood	Education,	which	require	a	
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;Z :J%&BI'CR'!@ICCE';AU'

Each	student	teacher	must	remain	in	the	school	the	number	of	hours	per	day	
required	of	teachers	in	the	school	in	which	he/she	is	assigned.	This	includes	
parent	conferences	and	other	activities	related	to	student	teaching.	Hours	not	
spent	in	teaching	must	be	spent	engaged	in	some	educationally	related	task.	

5Z 2$GJ'4J"C#BS'

Student	Teacher	Time	Report	should	reflect	the	amount	of	time	spent	each	week	
in	observation,	participation	in	classroom	activities,	teaching,	related	teacher	
responsibilities	and	preparation.	As	teaching	responsibilities	increase,	
observation	time	should	proportionally	decrease.	The	Student	Teacher	Time	
Report	must	be	accurately	completed	by	the	student	teacher,	initialed	by	the	
Cooperating	Teacher,	and	submitted	to	the	university	supervisor	for	weekly	
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to	be	completed	with	student	teaching.		Candidates	seeking	permission	to	
complete	a	course	with	student	teaching	must	first	file	a	petition	in	the	
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Weeks	5	-	16	 	

5EJGJ%BA#U	-	
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a) maintain	a	copy	of	the	contract	for	department	office/licensure	
counselor	files	

b) submit	a	copy	to	the	COFPS	Office	
c) submit	a	copy	to	the	Registrar’s	Office,	where	the	“I”	grade	will	be	

entered	by	Registrar	Personnel.		
3. When	the	student	passes	the	APT	test	the	licensure	
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Student	Teaching	I	and	II,	which	was	implemented	effective	fall	2013	to	resolve	
situations	where	candidates	need	additional	training	or	experience	in	order	to	
complete	student	teaching.	

;$S"CS$B$C%Sb<#CRJSS$C%AE$SG'

Student	teaching	marks	a	culminating	step	toward	becoming	a	professional	
educator.	The	student	teacher,	therefore,	is	expected	to	demonstrate	the	attitudes	
and	actions	of	an	education	professional.	In	addition	to	the	Dean’s	Expectations	on	
Pedagogical	and	General	Dispositions,	student	teachers	are	expected	to:	

a) conform	to	cooperating	school’s	rules	and	policies;	

b) extend	basic	rules	of	courtesy	to	teachers,	pupils,	school	staff,	and	
the	broader	school	community;	

c) meet	the	standard	professional	dress	code,	personal	appearance,	
and	professional	behavior;	

d) demonstrate	professional	ethics	(refrain	from	engaging	in	negative	
conversations	with	or	about	staff,	pupils,	principal	and/or	parents);	
and	

e) place	school	responsibilities	ahead	of	personal	wishes.	

During	the	experience,	student	teachers	will	possibly	have	access	to	confidential	
records	and	other	highly	personal	information.	Such	information	is	confidential	
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c) present	material	at	the	appropriate	level	for	the	learner.	
d) develop	meaningful	application	of	subject	matter.	
e) integrate	content	areas.	
f) demonstrate	ability	to	select	
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,CC"J#AB$%&'2JA@IJ#'4JS"C%S$Q$E$B$JS'

The	Cooperating	Teacher	plays	a	critical	role	in	preparing	a	future	teacher.	The	
Cooperating	Teacher	will	serve	as	a	teacher,	mentor,	model,	coach,	counselor,	
supervisor,	evaluator	and	collaborator	throughout	the	student	teaching	
experience.	Each	of	these	roles	is	important	to	the	success	of	student	teachers.		

Being	prepared	and	preparing	your	students/learners	for	the	student	teacher	will	
be	helpful.	Notifying	students’	parents	of	the	student	teacher	is	also	helpful.	It	is	
also	helpful	to	plan	a	tentative	timeline	of	experiences	that	includes	a	balance	of:	

a) observation	-	variety	of	teaching	styles;	
b) participation	-	
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transition	to	full-time	teaching	responsibilities.	This	does	not	imply	that	the	
student	teacher	will	be	alone	all	day.	

2'.!&7&.-!'+&!(0$%/A'!6,/,&!B+$7&.8$,-!8,*4&+,!/88$A+&4!,'!/!%3/88.'')!/8!/!
8,*4&+,!,&/%0&.C!,0&!%3/88!,&/%0&.!.&%&$7&8!'+&!,0.&&!%.&4$,!0'*.!D/$7&.!,0/,!$8!
,./+8
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h) evaluate	the	candidate’s	dispositions	using	the	Scoring	Guide	for	the	
Professional	Dispositions	(see	LiveText).	

i) submit	all	permanent	record	file	copies	of	the	student	teaching	
documentation	(see	LiveText)	at	mid-term	and	at	the	final.		For	those	
student	teachers	candidates	that	will	complete	their	experiences	in	two	
different	settings,	(i.e.,	Early	Childhood,	Elementary	Education,	Physical	
Education,	Music,	LIMS,	Art	and	some	Special	Education	students)	the	
reports	are	to	be	completed	for	the	first	eight	weeks	session;	this	report	set	
will	be	submitted	again	at	the	close	of	16	weeks.	

j) submit	mid-term	and	final	grade	reports.		

<EA@JGJ%B'1%RC#GAB$C%W''9$JE>'5P"J#$J%@J'6&#JJGJ%B'A%>',CC"J#AB$%&'
2JA@IJ#'K.J%BC#L'!JEJ@B$C%'

After	a	site	verbally	agrees	to	accept	teacher	candidates,	a	Field	Experience	
Agreement	document	is	signed	that	outlines	the	roles	and	responsibilities	of	the	
participating	parties	between	Chicago	State	University	and	the	school	or	school	
district.	Although	every	effort	is	made	to	negotiate	the	placement	of	candidates	
with	teachers,	the	lead	administrators	identify	the	Cooperating	Teacher/mentor	to	
serve	as	the	Cooperating	Teacher.		Steps	are	being	taken	to	work	cooperatively	
with	selected	schools	to	develop	a	clinical	immersion	partnership	that	allows	joint	
involvement	of	the	university	and	the	school	in	the	selection	of	Cooperating	
Teachers.		Currently,	the	university	requests	that	the	school	follows	the	same	
guidelines	for	selecting	Cooperating	Teacher
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6SSJSSGJ%B'A%>'5TAE?AB$C%'

<J#RC#GA%@J'4J\?$#JGJ%BS'

The	primary	goal	of	the	Chicago	State	University	Teacher	Education	Program	is	to	
present	a	carefully	designed	curriculum	to	help	prospective	elementary	and	
secondary	tea
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Stanford	Center	for	Assessment,	Learning	and	Equity	(SCALE)	June	2015	

http://edtpa.aacte.org/	
http://www.edtpa.com	

ILLINOIS PROFESSIONAL TEACHING STANDARDS and 
INTERSTATE TEACHER ASSESSMENT AND SUPPORT 

CONSORTIUM (InTASC) 
 

1<2!'!BA%>A#>'*	O'2JA@I$%&';$TJ#SJ'!B?>J%BS'–	The	competent	teacher	
understands	the	diverse	characteristics	and	abilities	of	each	student	and	how	
individuals	develop	and	learn	within	the	context	of	their	social,	economic,	cultural,	
linguistic,	and	academic	experiences.	The	teacher	uses	these	experiences	to	create	
instructional	opportunities	that	maximize	student	learning.	
	
i%CVEJ>&J'1%>$@ABC#S'_'2IJ'@CG"JBJ%B'BJA@IJ#W'
1A)	understands	the	spectrum	of	student	diversity	(e.g.,	race	and	ethnicity,	

socioeconomic	status,	special	education,	gifted,	English	language	learners	
(ELL),	sexual	orientation,	gender,	gender	identity)	and	the	assets	that	each	
student	brings	to	learning	across	the	curriculum;	

	
1B)	understands	how	each	student	constructs	knowledge,	acquires	skills,	and	

develops	effective	and	efficient	critical	thinking	and	problem-solving	
capabilities;		

	
1C)	understands	how	teaching	and	student	learning	are	influenced	by	

development	(physical,	social	and	emotional,	cognitive,	linguistic),	past	
experiences,	talents,	prior	knowledge,	economic	circumstances	and	
diversity	within	the	community;		

	
1D)	understands	the	impact	of	cognitive,	emotional,	physical,	and	sensory	

disabilities	on	learning	and	communication	pursuant	to	the	Individuals	
with	Disabilities	Education	Improvement	Act	(also	referred	to	as	“IDEA”)	
(20	USC	1400	et	seq.),	its	implementing	regulations	(34	CFR	300;	2006),	
Article	14	of	the	School	Code	[105	ILCS	5/Art.14]	and	23	Ill.	Adm.	Code	226	
(Special	Education);		

	
1E)	understands	the	impact	of	linguistic	and	cultural	diversity	on	learning	and	

communication;		
	
1F)	understands	his	or	her	personal	perspectives	and	biases	and	their	effects	on	
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technology,	services,	and	resources	to	address	those	needs.	
	
<J#RC#GA%@J'1%>$@ABC#S'_'2IJ'@CG"JBJ%B'BJA@IJ#W'
	
1H)	analyzes	and	uses	student	information	to	design	instruction	that	meets	the	

diverse	needs	of	students	and	leads	to	ongoing	growth	and	achievement;		
	
1I)	stimulates	prior	knowledge	and	links	new	ideas	to	already	familiar	ideas	and	

experiences;	
		
1J)	differentiates	strategies,	materials,	pace,	levels	of	complexity,	and	language	to	

introduce	concepts	and	principles	so	that	they	are	meaningful	to	students	
at	varying	levels	of	development	and	to	students	with	diverse	learning	
needs;		

	
1K)	facilitates	a	learning	community	in	which	individual	differences	are	respected;	

and	
	
1L)	uses	information	about	students’	individual	experiences,	families,	cultures,	

and	communities	to	create	meaningful	learning	opportunities	and	enrich	
instruction	for	all	students.	

	
1%26!,'!BA%>A#>'j*W':JA#%J#';JTJEC"GJ%B'
The	teacher	understands	how	learners	grow	and	develop,	recognizing	that	
patterns	of	learning	and	development	vary	individually	within	and	across	the	
cognitive,	linguistic,	social,	emotional,	and	physical	areas,	and	designs	and	
implements	developmentally	appropriate	and	challenging	learning	experiences.	
	
1%26!,'!BA%>A#>'j(W':JA#%$%&';$RRJ#J%@JS''
The	teacher	uses	understanding	of	individual	differences	and	diverse	cultures	and	
communities	to	ensure	inclusive	learning	environments	that	enable	each	learner	
to	meet	high	standards.	
	
1<2!'!BA%>A#>'('O',C%BJ%B'6#JA'A%>'<J>A&C&$@AE'i%CVEJ>&J'–	The	competent	
teacher	has	in-
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2O)	designs	learning	experiences	and	utilizes	assistive	technology	and	digital	tools	
to	provide	access	to	general	curricular	content	to	individuals	with	
disabilities;	

		
2P)	adjusts	practice	to	meet	the	needs	of	each	student	in	the	content	areas;	and		
	
2Q)	applies	and	adapts	an	array	of	content	area	literacy	strategies	to	make	all	

subject	matter	accessible	to	each	student.	
	
1%26!,'!BA%>A#>'jkW',C%BJ%B'i%CVEJ>&J''
The	teache
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3I) creates	short-term	and	long-term	plans	to	achieve	the	expectations	for	
student	learning;	

3J) uses	data	to	plan	for	differentiated	instruction	to	allow	for	variations	in	
individual	learning	needs;	

3K) incorporates	experiences	into	instructional	practices	that	relate	to	a	student’s	
current	life	experiences	and	to	future	life	experiences;	

3L) creates	approaches	to	learning	that	are	interdisciplinary	and	that	integrate	
multiple	content	areas;	

3M) creates	approaches	to	learning	that	are	interdisciplinary	and	that	integrate	
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meet	a	student’s	
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materials,	and	online	resources	appropriate	to	the	content	areas	and	the	
reading	needs	and	levels	of	each	student	(including	ELLs,	and	struggling	and	
advanced	readers);	

6K) uses	assessment	data,	student	work	samples,	and	observations	from	
continuous	monitoring	of	student	progress	to	plan	and	evaluate	effective	
content	area	reading,	writing,	and	oral	communication	instruction;	

6L) facilitates	the	use	of	appropriate	word	identification	and	vocabulary	strategies	
to	develop	each	student’s	understanding	of	content;	

6M) teaches	fluency	strategies	to	facilitate	comprehension	of	content;	
6N) 



 

35 
 

analysis	and	interpretation	of	assessment	data;	
7E) understands	how	to	select,	construct,	and	use	assessment	strategies	and	

instruments	for	diagnosis	and	evaluation	of	learning	and	instruction;	
7F) knows	research-based	assessment	strategies	appropriate	for	each	
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The	teacher	understands	and	uses	multiple	methods	of	assessment	to	engage	
learners	in	their	own	growth,	to	monitor	learner	progress,	and	to	guide	the	
teacher’s	and	learner’s	decision	making.	
	
6,/+4/.4! T! L! ('33/E'./,$7&! R&3/,$'+80$H8! N	 The	 competent	 teacher	 builds	 and	
maintains	collaborative	
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9D) identifies	paths	for	continuous	professional	growth	and	improvement,	
including	the	design	of	a	professional	growth	plan;	
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1%26!,'!BA%>A#>'jMW'
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addition,	candidates	are	asked	to	capture	work	samples	from	the	student	teaching	
experience.	The	portfolio	also	requires	that	the	candidate	meaningfully	reflect	on	
their	growth	in	each	area	over	time	as	they	move	towards	the	target	threshold.	
The	portfolio	is	assessed	using	Professional	Portfolio	and	Dispositions	Scoring	
Guide	(see	Live	Text]
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