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Introduction--The Purpose of Student Teaching 

The purpose of the Student Teaching/Clinical Practice experience (also known as 

Student Teaching II) is to provide an opportunity for candidates to apply 

educational theory in an off-campus classroom setting. The student teacher is 

responsible for guiding and directing the learning of students under the supervision 

and direction of a competent, certified teacher (Cooperating Teacher). Student 

Teaching is a cooperative venture between Chicago State University and school 

systems (public and private).  The venture includes a team approach to the 

development of a new teacher.  As a result of the study of educational theory and its 

application in the school assignment, the student teacher will develop teaching 

techniques and philosophical tenets appropriate for a democratic society. 

Student teaching is the final component of the pre-clinical experience.  Candidates 

are required to complete the edTPA videotaping process along with 16 weeks (or 

program length confirmed by College of Education for the term) of seminar, 

observation, planning, teaching and managing the classroom.  Student teaching is 

designed to provide the candidate with a carefully structured, closely supervised 

experience in classroom teaching. This culminating experience is considered the 

most important and memorable experience one has as he/she develops into a 

teacher. The experience provides opportunities to observe experienced teachers, 

practice new and emerging teaching skills, and apply knowledge gained from 

university coursework to the actual context of elementary and secondary schools. It 

also affords the opportunity to reflect upon the social, psychological and 

pedagogical aspects of the classroom. 

Success in student teaching depends upon the depth of the candidate’s commitment 

and willingness to learn and profit from this experience.  It also depends on the 

cooperation and expertise of individuals at the university and in the field who direct 

and support the student teacher. This handbook is offered as a guide to all 

participants in this venture. It is intended to direct the final component of field 

experience and clarify policies, procedures, rules, and responsibilities that promote 

the professional development of novice teachers.  This handbook is made available 

to all individuals involved in the student teaching experience, including but not 

limited to the student teacher, campus based supervisor (CBS) and Cooperating 

Teacher (CT). 
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College Core Values 

The following core values characterize daily operations in the College: 

Commitment to Excellence -- The competent candidate is committed to excellence 

in teaching and assessment. 

Global Preparedness -- The competent candidate is prepared to succeed in a global 

environment and similarly prepares students for a global society. 

Caring and Collaboration -- The competent candidate shows respect for others (as 

characterized by empathy, tone of voice, body language, personal appearance, 

etc.) that results in empowering collaborative relationships. 

Creative and Critical Thinking -- The competent candidate knows and employs 

research-based best practices and uses the tools to stimulate creativity and 

critical thinking among learners.  

Reliability and Integrity -- The competent candidate consistently adheres to moral 

and ethical standards that reflect reliability and integrity.  

Life-Long Learning and Scholarship -- The competent candidate designs, delivers 

and fosters activities that support human learning, growth, and development 

across the life span.  

Promotion of Well Being -- The competent candidate knows, reflects on and 

ensures that collaboration with all is grounded in sensitivity to individual 

dignity and done in a positive and nurturing environment.  

  

Mission of Community Outreach & Field Placement Services 

Office 

The mission of the Office of Community Outreach and Field Placement Services 
(COFPS) unit flows from the mission of Chicago State University and the College of 
Education.  Using guidelines set forth by the State of Illinois and the Illinois State 
Board of Education (ISBE) to prepare professional education personnel, the COFPS 
assists academic and support units in the College in preparing all candidates to 
promote student learning.  COFPS operates on the belief that all children can learn.  
The staff is committed to the preparation of highly qualified teachers to work with 
diverse learners in different geographical settings, in rural, urban, suburban and 
international arenas. It is also the unit’s belief that all candidates are lifelong 
learners and can be prepared as knowledgeable and competent education 
professionals who will succeed in supporting student learning. 
 

P-A-C-T-S Conceptual Framework 

Our P—A—C—T—SConceptual Framework provides the shared vision, mission, 
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philosophy, purpose, goals and standards for preparing educators to work in P-12 
schools. It communicates the knowledge bases, including theories, research, and 
the wisdom of practice. Five critical themes synthesize our conceptual framework 
to express what we do on a daily basis to prepare our candidates: (P) 
Professionals, (A) Assessment, (C) Content knowledge, (T) Technology and (S) 
Standards. The themes, represented by the PACTS acronym, express how our 
teacher educators and other personnel prepare our candidates to support student 
learning. We use best practices as the platform from which we: 
 
1. Develop knowledge, skills and dispositions 

that characterize professional education 

personnel; 

2. Assess our candidates' competencies and 

prepare them to assess the abilities of 

students; 

3. Develop content and pedagogical knowledge 

among our candidates; 

4. Model the use of technology as tools that 

prepare candidates to effectively and 

efficiently facilitate learning; 

5. Adhere to standards when designing and 

redesigning programs to insure best 

practices inside and outside the classroom. 

Our P--A-- C --T --S acronym serves an added 
purpose of offering five alphabetical indicators for the College's motto: We 
Prepare All Candidates To Support Student Learning. . Teaching and learning 
are formed by standards to maximize the candidate’s preparedness and to 
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A. Pedagogical Dispositions 

Area 1 – Classroom Delivery and Demeanor (Including Differentiation) 

Area 2 – Collaboration 

Area 3 – Creative and Critical Thinking 

Area 4 – Life-long Learning and Scholarship 

General Dispositions 

Area 1 – Relationships with Others 

Area 2 – Reliability 

Area 3 – Willingness to Collaborate 

Area 4 – Reflective Practice 

Area 5 – Personal Appearance 

College of Education Dress Code 

Student teacher candidates shall act as role models by exemplifying the highest 

standard of professional appearance for the educational purposes of teaching 

community values and proper grooming and hygiene. 

The dress and grooming of Chicago State University student teacher candidates 

shall be clean, neat, in a manner appropriate for their assignments, and in 

accordance with the following standards.  In general, anything that may cause 

PreK-12 students to be distracted should not be worn.  Professional dress is 

required at all times. 

• Dresses and all outer garments shall fit properly and be of an acceptable 
length Blouses and shirts should be long enough to ensure that bare skin is not 
exposed. 

• Halters, tank tops, see-through garments, or clothing with 
revealing/provocative necklines, bare backs, bare midriff, or spaghetti 
straps shall not be permitted. In addition, clothing with symbols, phrases, 
or slogans advertising tobacco, alcohol products, or any controlled 
substances are unacceptable. 

• If shirttails are made to be worn tucked in, they must be tucked in. If pants are 
designed to be worn with a belt, a belt or suspenders shall be worn at the 
proper place around the waist. 

• No hats, caps or other head coverings shall be worn inside the building. 
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• Hair shall be clean, neatly trimmed or arranged and well groomed. 

• Beards and mustaches shall be allowed if they are neatly trimmed. 

• Footwear shall exclude flip-flops and slippers. 

• Items designed for night-wear (pajamas, night caps, etc.) shall not be worn. 

• Clothing that reveals undergarments shall not be worn. 

• Hemlines for skirts and dresses should be long enough not to be distracting. 

• Shorts, leggings, warm-ups, spandex or similar tight pants, exercise clothes, or 
any garment that may appear to be an undergarment are unacceptable. 

• Jeans may not be worn except on days designated by the principal or 
supervisor. 

• Male student teacher candidates shall be expected to wear slacks and collared 
shirts or other appropriate professional attire. Ties are encouraged and may be 
required by the principal or supervisor. Acceptable alternatives for shirt and tie 
are polos, shirt and pullover sweater or turtleneck sweater/shirt and sport coat. 

• Jewelry shall not be worn in a visible pierced area other than the ear. 

• Tattoos must be covered. 

Exceptions to Dress Code Guidelines 

1. Physical education student teacher candidates may choose to wear 
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Placement Procedures 

The coordinators of COFPS will assign student teaching sites that provide a wide 

range of experiences in various geographical settings that include multicultural 

and exceptional populations, have curricula and developmentally appropriate 

programs consistent with the requirements of Chicago State University, and 

provide a diverse classroom and community environment for our candidates. 

Distance traveled will be given special consideration. Since many factors are 

considered, student teachers are not permitted to arrange for their own 

placement.  Changes in placements typically will not be made once sites have been 

confirmed. 

B. Requirements for Student Teacher Candidates 

Student teacher candidates will not be assigned to a school at which they have 

worked, are working, or where any of their family members currently work. 

Student teacher candidates will not be assigned to a school where any of their 

children currently attend. All candidates are responsible for their own 

transportation to and from the placement field site. 

C. Requirements for Student Teacher Candidates (Options 

Program): 

Full-time substitute teachers enrolled in a master’s degree or non-degree 

licensure program for initial licensure may qualify for a student teaching option in 

their own classroom without relinquishing their position or salary if they meet the 

following criteria: 

• Minimum grade point average of 3.0 in each of the following areas: all 
coursework required in the program, in the area of specialization or 
concentration, and in professional education. 

• Minimum of six semesters of full-time teaching experience with total 
responsibility for an assigned classroom. 

• Classroom assignment matching the area of licensure the semester before 
student teaching. 

• Three positive evaluations of classroom teaching performance from the current 
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D. Length of School Day 

Each student teacher must remain in the school the number of hours per day 

required of teachers in the school in which he/she is assigned. This includes 

parent conferences and other activities related to student teaching. Hours not 

spent in teaching must be spent engaged in some educationally related task. 

E. Time Reports 

Student Teacher Time Report should reflect the amount of time spent each week 

in observation, participation in classroom activities, teaching, related teacher 

responsibilities and preparation. As teaching responsibilities increase, 

observation time should proportionally decrease. The Student Teacher Time 

Report must be accurately completed by the student teacher, initialed by the 

Cooperating Teacher, and submitted to the university supervisor for weekly 

review. 

Sixteen-Week Student Teaching Schedule (or program length 
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to be completed with student teaching.  Candidates seeking permission to 

complete a course with student teaching must first file a petition in the College of 

Education.  The Admissions and Standards Committee will review the petition and 

the candidates are notified in writing of the Committee’s decision whether a 

course can be taken with student teaching. 

Classroom/Teaching Responsibilities 

Student teachers, field-based and university supervisors create unique learning 

situations that vary according to time lines, etc. Consideration should be given to 

the uniqueness prior to the student teacher assuming teaching responsibilities. 

The following is a recommended time line that can be modified and adjusted for 

the required 16 weeks of student teaching. 

Week 1--The first phase of student teaching is a period of guided observations and 

Cooperating Teacher modeling. While getting to know the learners, the student 

teacher candidate should observe the teacher and the students in the classroom 

and reflect on the following: 

a) How does the physical environment affect student learning? 

 

b) What preparations does the teacher make before teaching a subject? 

 

c) What is the daily routine? How do students react to changing it? 

 

d) How does the teacher focus the class and create interest for learning? 

During week one, learn as much as possible about the school such as the 

philosophy, policies, rules, curriculum, learning outcomes, and individual 

students. Work with your Cooperating Teacher, individual students and small 

groups. Begin to work on your designated subject to teach. 

Week 2--Begin teaching one subject following the Cooperating Teacher’s plans and 

record keeping. With the permission of the Cooperating Teacher, gradually take on 

teaching responsibilities and classroom supervision in the everyday classroom 

routine, such as attendance. 

Week 3--Assume planning, teaching and record-keeping responsibilities. Have all 

lesson plans approved by your field-based and university supervisors. Begin 

teaching a second class. 

Week 4--Continue to phase in additional classes/subjects as you assume teaching 

responsibilities for the full day. 
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Weeks 5 - 16  

Elementary - By this time, you should be assuming full responsibility for 

the classroom. Your Cooperating Teacher will be leaving the classroom for 

periods of time so that you can assume full responsibility of the classroom. 

This includes planning, preparation, teaching and evaluation. 

Secondary - Continue to phase in additional classes and responsibilities. 

Your Cooperating Teacher will be leaving the classroom for periods of time 

so that you can assume full classroom responsibility. 

The last week of each placement should consist of relinquishing teaching and 

other class responsibilities back to the Cooperating Teacher, final conferences and 

culminating activities. Student teacher seminar attendance is a requirement for 

the entire program. 

Evaluations 

The process of evaluating student teachers has been cross-referenced with the 

eleven Illinois Professional Teaching Standards and the course requirements for 

student teaching. The process is performance based and encourages the student 

teacher to set goals, reflect on his/her teaching process, and to revise instruction 

accordingly.  

This process is continuous. The Student Teacher Weekly Evaluation Report will be 

completed by the Cooperating Teacher and submitted to the university supervisor 

weekly, for review. The evaluation gives the student teacher feedback to identify 

strengths and weaknesses and allows the student teacher to make needed 

adjustments in his/her teaching style. The written reports enable the supervisors 

to offer guidance, determine progress, give help, and enrich the student teacher’s 

teaching experience. 

Because each supervisor is viewing the student teacher from a different 

perspective, evaluation comments and ratings may vary; therefore, the 

supervisors will discuss with the student teacher how they each will use these 

criteria in assessing the student teacher’s progress. The student teacher is 

responsible for submission of the weekly evaluation report to the university 

supervisor. 

university supervisors will visit and observe the student teacher four to eight 

times evenly distributed throughout the term.  Observation evaluations that 

address the student’s teaching effectiveness with suggestions for further 

improvement are completed and shared with the student teacher. 
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d) graduation and/or licensure   

Candidates must not have any unresolved violations of the Professional Code of 

Conduct in order to continue in their program past any of these checkpoints.  The 

Professional Code of Conduct includes (but is not limited to):  
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c) present material at the appropriate level for the learner. 

d) develop meaningful application of subject matter. 

e) integrate content areas. 

f) demonstrate ability to select and prioritize concepts for learning. 

g) complete and submit all daily lesson plans and requirements. 

h) plan lessons that encourage students to become actively involved in their 

learning. 

i) consider the interests, background experiences, diversity, needs, and 

abilities of individual students in planning lessons. 

j) utilize available resources for lesson enhancement. 

k) pre-plan for effective classroom management. 

l) maintain consistent and reasonable expectations for behavior, while 

establishing a climate that is positive and productive. 

m) demonstrate appropriate teaching techniques. 

n) connect classroom learning to realistic life situations relevant to the 

students. 

o) demonstrate effective communication skills (avoid slang). 

p) use multiple and diverse assessment methods including self-evaluation. 

q) exercise flexibility, adjust/modify willingly. 

r) exhibit enthusiasm for the many facets of teaching. 

s) demonstrate a professional attitude, commitment, responsibility, and spirit 

of service. 

t) accept criticism without argument. 

u) exhibit a professional appearance and demeanor. 

v) attend assemblies, in-service meetings and report card pick-up days. 

w) provide feedback. 

Maintain an honest, open relationship with your supervisors. Ask questions about 

anything you do not understand or about which you need more information. Share 

your concerns and or anxieties with your supervisors. Let them know when you 

need help. Talk with your university supervisor if you have questions about out-

of-the ordinary situations. 

Now is a good time to prepare your credential file. To prepare the file, you should 

secure letters of recommendation from professors, field-based and university 

supervisors. These should be placed in your professional portfolio. In addition, 

career development provides resources by sponsoring seminars throughout the 

year on resume writing and interviewing skills. 
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transition to full-time teaching responsibilities. This does not imply that the 

student teacher will be alone all day. 

For every one Chicago State University student assigned to a classroom as a 

student teacher, the class teacher receives one three credit hour waiver that is 

transferable to another teacher at the school if he/she does not use it. The 
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h) evaluate the candidate’s dispositions using the Scoring Guide for the 

Professional Dispositions (see LiveText). 

i) submit all permanent record file copies of the student teaching 

documentation (see LiveText) at mid-term and at the final.  For those 

student teachers candidates that will complete their experiences in two 

different settings, (i.e., Early Childhood, Elementary Education, Physical 

Education, Music, LIMS, Art and some Special Education students) the 

reports are to be completed for the first eight weeks session; this report set 

will be submitted again at the close of 16 weeks. 

j) submit mid-term and final grade reports.  

Placement Information:  Field Experience Agreement and Cooperating 

Teacher (Mentor) Selection 

After a site verbally agrees to accept teacher candidates, a Field Experience 

Agreement document is signed that outlines the roles and responsibilities of the 

participating parties between Chicago State University and the school or school 

district. Although every effort is made to negotiate the placement of candidates 

with teachers, the lead administrators identify the Cooperating Teacher/mentor to 

serve as the Cooperating Teacher.  Steps are being taken to work cooperatively 

with selected schools to develop a 



 

24 

 

Assessment and Evaluation 

Performance Requirements 

The primary goal of the Chicago State University Teacher Education Program is to 

present a carefully designed curriculum to help prospective elementary and 

secondary teachers become reflective practitioners. Much work has been done to 

define what effective teachers do, regardless of their specialty areas. The focus is 

on candidates being able to effectively deliver instruction and to gage their impact 

on the student learner and the learning environment and account for this impact. 

This requirement calls for teachers to have an integrated understanding of content 

and to use learner-centered approaches to the organization of the classroom, 

classroom management, teaching strategies and assessment techniques. The 

knowledge and performance indicators in the Illinois Professional Teaching 

Standards and InTASC that follow define competencies that candidates are 

expected to demonstrate during the student teaching experience.  These standards 
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based on student learning strengths and needs. Candidates’ evidence is 
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Stanford Center for Assessment, Learning and Equity (SCALE) June 2015 

http://edtpa.aacte.org/ 

http://www.edtpa.com/
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technology, services, and resources to address those needs. 
 
Performance Indicators – The competent teacher: 
 
1H) analyzes and uses student information to design instruction that meets the 

diverse needs of students and leads to ongoing growth and achievement;  
 
1I) stimulates prior knowledge and links new ideas to already familiar ideas and 

experiences; 
  
1J) differentiates strategies, materials, pace, levels of complexity, and language to 

introduce concepts and principles so that they are meaningful to students 
at varying levels of development and to students with diverse learning 
needs;  

 
1K) facilitates a learning community in which individual differences are respected; 

and 
 
1L) uses information about students’ individual experiences, families, cultures, 

and communities to create meaningful learning opportunities and enrich 
instruction for all students. 

 
InTASC Standard #1: Learner Development 
The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 
 
InTASC Standard #2: Learning Differences  
The teacher uses understanding of individual differences and diverse cultures and 
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2O) designs learning experiences and utilizes assistive technology and digital tools 
to provide access to general curricular content to individuals with 
disabilities; 

  
2P) adjusts practice to meet the needs of each student in the content areas; and  
 
2Q) applies and adapts an array of content area literacy strategies to make all 

subject matter accessible to each student. 
 
InTASC Standard #4: Content Knowledge  
The teacher understands the central concepts, tools of inquiry, and structures of 
the discipline(s) he or she teaches and creates learning experiences that make 
these aspects of the discipline accessible and meaningful for learners to assure 
mastery of the content. 
 
IPTS Standard 3 - Planning for Differentiated Instruction – The competent 
teacher plans and designs instruction based on content area knowledge, diverse 
student characteristics, student performance data, curriculum goals, and the 
community context. The teacher plans for ongoing student growth and 
achievement. 
 
Knowledge Indicators – The competent teacher: 
 
3A) understands the Illinois Learning Standards (23 Ill. Adm. Code 1 .Appendix D), 

curriculum development process, content, learning theory, assessment, and 
student development and knows how to incorporate this knowledge in 
planning differentiated instruction; 

3B) understands how to develop short- and long-range plans, including 
transition plans, consistent with curriculum goals, student diversity, and 
learning theory; 

3C) understands cultural, linguistic, cognitive, physical, and social and emotional 
differences, and considers the ne( )] TJ

n4631ces,  

3C)
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3I) creates short-term and long-term plans to achieve the expectations for 
student learning; 

3J) uses data to plan for differentiated instruction to allow for variations in 
individual learning needs; 

3K) incorporates experiences into instructional practices that relate to a student’s 
current life experiences and to future life experiences; 

3L) 
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meet a student’s individual needs; 
4F) understands laws, rules, and ethical considerations regarding behavior 

intervention planning and behavior management (e.g., bullying, crisis 
intervention, physical restraint); 

4G) knows strategies to implement behavior management and behavior 
intervention planning to ensure a safe and productive learning 
environment; and 

4H) understands the use of student data (formative and summative) to design and 
implement behavior management strategies. 

 
Performance Indicators – The competent teacher: 

4I) creates a safe and healthy environment that maximizes student 
learning; 

4J) creates clear expectations and procedures for communication and behavior 
and a physical setting conducive to achieving classroom goals; 

4K) uses strategies to create a smoothly functioning learning community in which 
students assume responsibility for themselves and one another, participate 
in decision-making, work collaboratively and independently, use 
appropriate technology, and engage in purposeful learning activities;
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modification of instruction to enhance learning for each student. 

 
Knowledge Indicators – The competent teacher: 
 
5A) 
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InTASC Standard #5: Application of Content  
The teacher understands how to connect concepts and use differing perspectives 
to engage learners in critical thinking, creativity, and collaborative problem 
solving related to authentic local and global issues. 
 
InTASC Standard #8: Instructional Strategies  
The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 
 

Standard 6 - Reading, Writing, and Oral Communication – The competent 
teacher has foundational knowledge of reading, writing, and oral communication 
within the content area and recognizes and 
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materials, and online resources appropriate to the content areas and the 
reading needs and levels of each student (including ELLs, and struggling and 
advanced readers); 

6K) uses assessment data, student work samples, and observations from 
continuous monitoring of student progress to plan and evaluate effective 
content area reading, writing, and oral communication instruction; 

6L) facilitates the use of appropriate word identification and vocabulary strategies 
to develop each 
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analysis and interpretation of assessment data; 
7E) understands how to select, construct, and use assessment strategies and 

instruments for diagnosis and evaluation of learning and instruction; 
7F) knows research-based assessment strategies appropriate for each 

student; 
7G) understands how to make data-driven decisions using assessment results to 

adjust practices to meet the needs of each student; 
7H) knows legal provisions, rules, and guidelines regarding assessment and 

assessment accommodations for all student populations; and 
7I) 
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The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the 
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8L) 
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9D) identifies paths for continuous professional growth and improvement, 
including the design of a professional growth plan; 

9E) is cognizant of his or her emerging and developed leadership skills and the 
applicability of those skills within a variety of learning communities; 

9F) understands the roles of an advocate, the process of advocacy, and its place in 
combating or promoting certain school district practices affecting students; 

9G) understands local and global societal issues and responsibilities in an 
evolving digital culture; and understands the importance of modeling 
appropriate dispositions in the classroom. 

 
Performance Indicators – The competent teacher: 
 
9H) models professional behavior that reflects honesty, integrity, personal 

responsibility, confidentiality, altruism and respect; 
9I) maintains accurate records, manages data effectively, and protects the 

confidentiality of information pertaining to each student and family; 
9J) 
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InTASC Standard #9: Professional Learning and Ethical Practice  
The teacher engages in ongoing professional learning and uses evidence to 
continually evaluate his/her practice, particularly the effects of his/her choices 
and actions on others (learners, families, other professionals, and the community), 
and adapts practice to meet the needs of each learner. 
 

Curriculum Development and Implementation 

Lesson planning is critical for successful teaching. Writing a lesson plan helps to 

clarify ideas and provides a guideline for covering content. Lesson plans must 

meet the expectations of the university, school, field-based and university 

supervisors and be aligned with the Illinois Professional Teaching Standards and 

InTASC . All candidates are required to write lesson plans that include expected 

measurable outcomes for students along with accompanying instructional 

strategies and assessments appropriate for meeting the diverse needs of the 

pupils in the classroom. 

Lesson plans are to be prepared for each subject taught. These plans should be 

submitted on a timely basis and be approved by both the Cooperating Teacher and 

university supervisor prior to teaching any lesson.  It is the teacher can�⁴漠琀
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addition, candidates are asked to capture work samples from the student teaching 

experience. The portfolio also requires that the candidate meaningfully reflect on 

their growth in each area over time as they move towards the target threshold. 

The portfolio is assessed using Professional Portfolio and Dispositions Scoring 

Guide (see Live Text]
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